Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our

disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detail Data
Clayton Village Primary School

Number of pupils in school 209

Proportion (%) of pupil premium eligible pupils 50

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

September 2021 — July
2024

Date this statement was published

31st December 2021

Date on which it will be reviewed

1st December 2022

Statement authorised by

Heidi Rahim

Pupil premium lead

Emily Needham

Governor / Trustee lead Penny Silson
Funding overview

Detail Amount

Pupil premium funding allocation this academic year £55,145

Recovery premium funding allocation this academic year £ 2290

Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £57,435

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

When creating our Pupil premium Strategy we recognise the importance of considering
the context of the school and the subsequent challenges made. We will use research
conducted by the EEF to support decisions made around the usefulness and
implementation of different strategies.

Common barriers to learning for disadvantaged students can include weak language
and communication skills, lack of confidence, attendance and punctuality issues and
more frequent behaviour issues. There may be complex situations that prevent children
from flourishing. We recognise that the challenges are varied and there is no ‘one size
fits all’. As recognised by the EFF we acknowledge that ‘good teaching is the most
important lever schools have to improve outcomes for disadvantaged students’ and we
intend to focus heavily on developing the quality of teaching through focused CPD of
teachers and a robust mentoring strategy.

The key principles of our tiered approach are to:
Ensure high quality nurturing teaching for all pupils.

Provide targeted academic support for all pupils not making enough progress and
those disproportionally impacted upon by the pandemic.

Maintain a clear focus on wider challenges including attendance, behaviour and Social
Emotional Mental Health.

We recognise that many elements of the strategy will overlap categories and that the
balance of the approach will vary from year to year as the schools’ and students’
priorities change.

Our ultimate objectives are:
To narrow the attainment gap between pupil and non-disadvantaged students.

For all disadvantaged students to have attendance of around national average of all
students 96%

To provide opportunities to ensure that all disadvantaged students engage in the wider
curriculum.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number

1 Assessments, teacher observations and pupil progress meetings show that the
attainment of the pupil premium students as a group is lower than that of the
non-pupil premium cohort across year groups and subjects. We have identified
2 key challenges;

Key stage 1 phonics: Year 2 pp ARE 50%

Key stage 2 maths: Year 6 all pupils ARE 66% / year 6 pp ARE 46%
Year 5 all pupils ARE 63% / year 5 pp ARE 50%
Year 4 all pupils ARE 60% / year 4 pp ARE 40%
Year 3 all pupils ARE 53& / year 3 pp ARE 43%

2 Historical attendance data shows that the attendance of the pupil premium
students as a group is lower than that of the non-pupil premium cohort.

3 Our assessments and observations indicate that our most disadvantaged chil-
dren have been impacted upon by school closures to a greater extent than for
other pupils.

School have restructured staffing, employing 3 ECT teachers. Rigorous and
focused PD is required to ensure consistent high quality first teaching in all
year groups.

4 Teacher observations and assessment data indicate that vocabulary gaps and
a lack of cultural capital are a significant disadvantage for our disadvantaged
pupils.

5 School observations have indicated there is a significant need for small group

nurture support to meet the social emotional and mental health needs for a
core group of disadvantaged boys within the school.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria
PP students’ attainment improves in all Attainment and progress measures for
year groups. all year groups show a

narrower/narrowing gap.

The difference between PP attainment in
Year 1 phonics

Year 6 SATS (maths)

Are comparable to non-PP students.




Attendance gap of PP students and non-
PP student to reduce. PP attendance to
be in line with national average.

Schools attendance data will improve for all
students to ensure all pupils attendance is
within national average.

Quality first teaching in all year groups
with a comprehensive induction and
mentoring program for ECT and newly
gualified teachers.

School monitoring and 360 reviews will
indicate that high quality teaching strategies
are experienced by all children in school.

Ensuring PP students engage with wider-
curricular opportunities and experience
culture capital.

Tracking of extra-curricular sessions
used to priorities and direct PP students
to engage.

School will provide a curriculum offer
that reflects the children’s culture and
heritage and promotes the development
of a rich and varied vocabulary.

Inclusion team focus on opportunities
that ensure PP students will have socio-
economic barriers removed to support
the development of skills essential for
curriculum on offer.

Ensuring the impact of un met social
emotional and mental health needs of PP
children do not widen the attainment and
progress gap.

Identified children have access to a
nurturing environment in which positive
relationships, routines and self-confidence
can be developed and fostered.

The inclusion team will use Boxall
Profiles to measure the impact of their
involvement and provision provided for
disadvantaged children.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £12,286 (additional teacher wage not included)

Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Staff release time for
360 subject reviews/
pupil progress meetings
with all teachers /
subject leaders to
enhance monitoring
cycles.

Effective Professional Development
EEF — Recommendation 2: Ensure that
professional development effectively
builds knowledge, motivates staff,
develops teaching techniques, and
embeds practice.

1,3

Employment of 2
additional teachers in
years 5 and 6

EEF Toolkit — reducing class size +2m

1,3,5

Release time to ensure
mentorship for ECTs in
school by experienced
assistant head
teachers.

Ambition Institute

1,3

Provide release time for
curriculum leaders to
redesign core subjects
with a focus on
progression of skills,
retention of knowledge
of expanding
vocabulary.

Teaching a broad and balanced
curriculum for education recovery. (DFE
2021)

3,4

Improve the quality of
social and emotional
(SEL) learning for all pu-
pils.

SEL approaches will be
embedded into routine
educational practices
and supported by
professional
development and
training for staff.

EEF- Improving social emotional
learning in primary schools.

5,3




Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £ 34.196

Activity Evidence that supports this Challenge
approach number(s)
addressed
A small scale Nurture EEF Toolkit: Metacognition and self 4,5
provision to be provided | regulation +7m
daily to identified EEF Improving behaviour in schools:
children in key stage 1 Recommendation 1: Know and
and key stage 2. understand your pupils and their
influences.
Recommendation 5: Use tailored
targeted approaches to meet the needs
of individuals in your school.
Additional phonics EEF Toolkit — Phonics +5m 1,3,5
sessions targeted at EEF Improving literacy in key stage 1.
disadvantaged pupils
who require further
phonics support. This
will be delivered by
an academic mentor
in collaboration with
our local English hub.
Engaging with the Tuition targeted at specific needs 1,3
National Tutoring Pro- | and knowledge gaps can be an ef-
gramme to provide a fective method to support low attain-
blend of tuition, ing pupils or those falling behind,
mentoring and both one-to-one:
school-led tutoring for | One to one tuition | EEF (educa-
pupils whose tionendowmentfoundation.org.uk)
educa_mon has been And in small groups:
most impacted by the N _
pandemic. A Small group tuition | Toolkit Strqnd |
significant proportion Education Endowment Foundation |
of the pupils who EEF
receive tutoring will
be disadvantaged,
Implementing NELI EEF Toolkit — Oral language 1,4
intervention for year 1 Interventions +6m
children with significant | EEF Improving literacy in key stage 1.
speech and language
and early reading
difficulties.



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £ 10,034

Activity Evidence that supports this approach Challenge
number(s)
addressed

Assistant head https://www.gov.uk/government/publications/school- | 2,4,5

teacher to closely attendance/framework-for-securing-full-attendance-

monitor all PP actions-for-schools-and-local-authorities

students’

attendance, build
relationships with

families and

implement

strategies where

needed.

Fortnightly family EEF Working with parents to support childrens 1,2,4,5
breakfasts to learning: Recommendation 3: Tailor schools

ensure parent communications to encourage positive dialogue
communication about learning.

and support is
embedded across

the school.

Whole staff EEF Improving Social and Emotional Learning in 4,5
training SEL and Primary Schools.

zones of

regulation with the
aim of developing
our school ethos
and improving
behaviour across
school.

EEF Metacognition and self-regulated learning.

Sports and EEF Life skills and enrichment. 452
Performance team
to deliver a range
of after school
activities including
the arts.

Total budgeted cost: £ [insert sum of 3 amounts stated above]


https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year.

The schools previous 3 year pupil premium plan identified 5 priorities;
Priority 1 and 2 were;
Target PP children to achieve ARE in core subjects.

Ensure PP children and those with SEND make good progress from their starting
points and achieve or exceed the end of KS standards.

Our internal school assessments during 2020/2021 suggest that attainment and
progress of our disadvantaged pupils was lower than our non-disadvantaged pupils
and our aims were not fully realised.

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact,
which disrupted all our subject areas to varying degrees. As evidenced in schools
across the country, school closure was most detrimental to our disadvantaged pupils,
and they were not able to benefit from our pupil premium funded improvements to
teaching and targeted interventions to the degree we had intended. The impact was
mitigated by our resolution to maintain a high quality online curriculum, including during
periods of partial closure, in which as a school we provided live lessons up to 4 times
per day per child.

Priorites 3 and 4 related to wider outcomes;

To provide quality provision for vulnerable pupils with SEMH needs in order to improve
social skills they need to succeed in the classroom.

To provide an inclusive environment to support positive behaviour.

The school experienced many successes during 2019/2020 in developing a small nur-
ture provision for its most disadvantaged children and developing an inclusive ethos
across the school through the implementation of a restorative behaviour policy and the
introduction of zones of regulation. Home visits and welfare checks showed that behav-
iour, well-being and mental health were significantly impacted by partial school clo-
sures during 2020/2021. We have continued to prioritise pupils SEMH needs this year
to ensure the impact of this barrier is reduced.




Historically the schools attendance data has been slightly below average (18/19 95.8%,
19/20 95.8%) However it fell in 20/21 to 93.6%. School ensured that disadvantaged pu-
pils were targeted for in school support during partial closures however 13 PP children
were identified as PAs and PP attendance overall was 88%. Attendance is a focus of

our current plan.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones

are popular in England

Programme Provider

NELI

Academic mentoring

Tutor lead funding

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following information:

Measure Details

How did you spend your service pupil
premium allocation last academic year?

What was the impact of that spending on
service pupil premium eligible pupils?




Further information (optional)

Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, or other activity that you are implementing
to support disadvantaged pupils, that is not dependent on pupil premium or recovery
premium funding.

10



